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Y emammi pobumvcs cnpoba ananizy memooux ma nioxoo0i@ GUKIAOAHHS THO3eMHOI MO8l 8
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It has been attempted to analyze the methods aptbaghes of teaching of the foreign
language on the conditions of modern high schodl @evelopment of the society. Special attention
has been paid to the humanistic approach of langu@gching as a means of developing of the
learner’s personality which is based on empathgpeset, cultural and moral values.
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The main issue of the article. In our age of speeds and shortage of time, in
the age, when computer memory and its fast-acirggowing with enormous speed,
and human memory has already been unable to mantigéhe all growing volume
of information, at the terms of hard requirementshie educational process and high
standards, that are put forward to work, comparidocharges of time and efforts in
the process of study and mastering of any areanoWwledge (foreign language in
particular) with advantages, which are got by aett after acquirement of this
subject has become the actual task. But, unfaikbppafor today there is not a
method, that allows to estimate exactly enouglihefe is an effective educational
process from the point of charges of time and &ffospent by the student and
teacher, and, the more so, if there are methodshaddiow to improve a coefficient

of educational process.



The modern stage of development of the linguistiersce is characterized by
the system approach to the language, by enhancetdlest to the functional aspect
of the linguistic phenomena and issues of nominatichich is fully appropriate, as
far as attention of linguists is directed on thedgtof language as to the means of
intercourse and cognition, and also on the problefmsorrelation of language and
reality.

The most faithful factor in the acceleration of d@pment of the universal
way of life is distribution of English, as theodstonsider. A language is a large
agent of homogenization, and wave which a cultsiqgaissed on. If English becomes
the basic language of intercourse, the consequaridesre obvious: the cultures of
the English-language countries will prevail in thleole world.

The analysis of the latest resear ch works upon the issue. Data of learning of
foreign languages belong to remote times: durirgetta of blossoming of culture in
Syria, ancient Egypt, Greece, Rome foreign langsidugd practical and general
educational value owing to brisk commercial andtwal ties between these
countries. Their role didn't weaken as well in gegiod of the Middle Ages to what
literary monuments of that time and lexical bornogs testified in the dictionaries of
the West European languages. At first Greek, aed thatin were those main foreign
languages which were taught privately and at schoblowever, any foreign
language throughout all history of cultural devet@mt of the countries of Europe
didn't play such an exclusive role, as Latin (wittiifteen centuries). Only with
development of national languages in Western Eutggign lost its predominating
role, remaining, however, in general educationastay of for many years.
Acquisition of Latin was the first sign of a goodueation. The translation methods
which had further essential impact on the technmfueaching of the West European
languages — French, German and English were usédiioing in Latin.

A method is a way towards a goal consistent withapproach (theoretical
teachings), principles (major guidelines emergirgf the theoretical approach) and
procedures (techniques, activities and exercigesdchnique is a way to organize a

learning procedure. An activity is a procedure eftigg involved in learning. An



exercise is a skill-developing procedure. In theegal form a method can be shown
graphically:

Method— Approach— Principles— Procedures

The way towards communicative teaching has beesng@ &nd controversial
one with advances and set backs. The focus oftattehas gradually shifted from
the language as a systematic code to the langsager@ans of communication with
the search for an effective method of instructionl @onsideration of the learner’'s
personality.

Grammar translation or Prussian method includedil@et analysis of grammar
rules, translating sentences and texts into anaftlte target language, memorizing
rules and manipulating morphology and syntax, megadnd writing.

Direct method encouraged the use of foreign languiagthe classroom.
Classroom teaching was conducted in the targeukge only. The learning process
was mostly based on imitation and memaorization.

Oral approach or situational language teaching based on selection and
organization of the “situations”. “Situations” weneganized with the use of concrete
things and pictures. They were used to introdueendw grammar structures.

Audio-lingual method applied the principles of stural linguistic to language
teaching. Pattern practice became a basic classie@mique. Audio-lingual method
was the combination of structural linguistic thearyd fundamentals of behaviorism
(stimulus, response, reinforcement).

The Natural approach put emphasis on the exposworelahguage
(comprehensible input) rather than formal exerci3é following hypotheses were
at the foundation of the Natural approach: the stipn / learning hypothesis (only
natural-like acquisition can result in mastering tanguage while “learning” helps
getting language), the monitor hypothesis (expkabwledge has only one function,
that of monitoring correctness of the utteranclg matural order hypothesis (the
acquisition of grammar structures proceeds in adipt@ble order), the input
hypothesis (the relationship between the input landuage acquisition shows that

learners need comprehensible input), the effediiter hypothesis (learners with



high motivation, self-confidence, low anxiety gealBr do better in language
acquisition).

While discussing the ways towards communicativectizey one can be
recommended to rate in order of importance thedtdmt the students need in order

to master the language communicatively (more thremit@m can get one rank):

Items Rating
Vocabulary
Grammar
Pronunciation
Knowledge of typical situations
Target culture
Skills in speaking
Skills in writing

Skills in reading
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Skills in listening

10.Non-verbal means of communication (gestures, efc)

11 Knowledge of how to deal with people

12 Experience of making decisions in communicative
situations

13.Experience in playing a role

14 Experience in problem-solving

15.Experience in playing communicative games

Classification of the methods of training in foneiganguages represents a
complicated question as far as the most differegrtsswere put in a basis of their
names. Depending on what aspect prevails in tegctiie method is called lexical or
grammatical; what logical categories are the matnsynthetic or analytical.
According to that, development of the very abiigythe semantization of the material
— translative and direct methods. The name of dodeis defined by the reception
based upon work over the language, for examplejoaisdal, visual. By the

principle of the organization of the material tihaditional method is opposed to the



method of the programmed training. The methods wha&ve received the name by
the name of their authors — Berlits, Gouin, Palrféest, Fries, Ladousse, Lozanov
[5;6;1;2;3] etc. are also known. Taking into comesation the set of the methods
known in literature, it is possible to allocatewsver, two main directions of training

in foreign languages — the conscious and intuitimdich names reflect their

correlation with mental processes of language maste

The history of a teaching technique of foreign lzexges knows numerous and
diverse attempts to find the most rational methbdraining in foreign languages.
The natural method which differed nothing from tha#thod with which the child
was trained in the native language was the moseanclrhe foreign language was
acquired by the imitation of ready samples, by mame repetition and reproduction
of a new material by analogy to the studied. Theunah method pursuing purely
practical aims — training, first of all, of the Aty to tell and read easy texts, -
satisfied requirements of the society where pradedoreign language skills were
the privilege of its upper class.

The main goal of the article. Humanistic approach emerged as a reaction to
the behaviorist approach to teaching with the rigacher’s control over the learner’s
behavior. The concern of humanistic tendencies wafnhance people’s self-
fulfillment and their role in directing their owives.

The conclusions of the article. Humanistic approach to language teaching
emphasized the value of developing the learnerslevpersonality, the socialization
of an individual in a group, creative activitiestvimusic, arts, etc. it was further
developed in community language teaching. The niethias based on counseling
techniques. In lay terms, counseling is giving supp another person. This method
was described as humanistic with self-fulfillmemtdasecured self-esteem of the
learners.

The priorities of the method were to develop leesheelationships in the
group, to encourage the learners’ feeling of secand belonging to a group as well
as asserting their personal identity. “Learner aomoy” became a new and much

discussed concept. Affective learning and learmeredy were taken seriously as an



important factor of effectiveness. Instead of folanu knowledge (the product of
behaviorism) teachers tried to develop in learhergistic knowledge.

Special attention was given to the issue of “d&liihg anxiety”, which unlike
“facilitating anxiety” could hinder or even blockéd process of language acquisition.
As a result of debilitating anxiety during the less learners usually develop a
“defense mechanism”. Some of them withdraw fromwuoek of the class, make a
game of a task, fidget and let their attention veanor plunge into the world of
fantasy. They can challenge the teacher with umaabke behavior or passive
aggression in the form of “silent protest”. As exgsion of protest the learners join
subgroups of other failure-learners.

An important issue which is tackled by the humaaiapproach to teaching is
the rejection of the learners by their teacher® rEpection of this type can be hidden
and show itself indirectly. These teachers prefarto look at the learners, which
they dislike (gaze of avoidance). The whole tedshbody movement is in the
direction opposite to the learners they dislikee Thachers keep these learners at a
greater distance and give them less verbal coatattaddresses. These learners are
denied with the teacher’'s supportive interventiowl aetailed feed-back that other
learners formally enjoy. They are given a redueadher’s waiting time.

The humanistic approach advocated “non-conflictiori-judgement” and
“empathy” in the relations of the teacher and leesn The importance of the
humanistic approach lies not just in the effectesmnof language learning but also in
the development of the personality.

The humanistic approach facilitates the self-fifént of learners. Self-
fulfilled people have a healthier psyche and areenmapable of a creative non-
stereotyped behavior. This helps them to identigilg with the group. They
demonstrate a more accurate perception of realilyacept it without unnecessary
conflicts. They focus more on cognitive problemsl dass on themselves. These
learners possess the capacity for peak experidtitesigh love, music, art, nature,
etc.) and a greater aptitude for empathy with offemple. They are able to see things
other than in black and white. Self-fulfillmentlefrners is achieved through learner-



centered teaching by using interactive tasks imspand small groups, creating a
supportive environment and building confidencesiarhers.
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